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GUEST SPEAKER - continued from pege 5 eceecee

self-motivation, Of course the people who hold this view of
humen nature believe that all peopnle are horn good and thet
it 1s soclety that mekes them willful, evil, intrensigent and
difficult. The philosopher Jean Jacques Rousseau promulgeated
this view way back in the eighteenth century,

However, ryy experience with human nature leeds me to teke
almost e completely opposite view., I believe that men is
naturally lezy, that if left in hig own state he would have
no sense of curiosity like all animals, he soon loses his |
first interest end picks up somethingcelse that happens to
eppeal for the momént, Sometimes I view the student as a
hound pup that has not been trained to hunt, It is only the
trained, mature hound that knows how to pick up a scent that
1s is supposed to follow, and to pass hy the very interesting
soents along the way whioch it knows have no real bearing on
the goal ahead, If man i1s of the same basic nature, he must
learn to work, he must learn to thirk, he must learn to
persevsre; he must learn to achieve; he must learn discipline
&nd the Jjob of the school is, in my opinion, just about that.
It is an iIngtitutién set up hy society in which the naturel
men, that is the child, is in an acceptable fashion in the
soclety that is peying for that type of education. This be-
ing the case, there are certain things that children must
learn, Surely even® the terrible teachers that Hall-Dennis
sees in our classrooms would hope that these things could
be taught in as interesting a manner as possible. But where
Hall~-Dennis would have us stop when we fail to interest the
students, society demands that the child must learn, inter-
ested or not. ‘

But let me get back to my main obJjectives;

1. The libel of Ontario teachers:

Hall-Dennis seems to picture the contemporery teachers es
elther a clod or e knave, By inference it demns us all be-
cause nobody in my over forty years in teaching ever has triec
- to interfere with the teacher?s methods if they effected even
& tolerable "learning" result. Ipso facto, the unsatisfetory
education of today, as the Report sees it, must be blamed on
the teachers. While occasionally it attempts to debit the
"system" and administration, there is no getting away from
the inference that teachers are either stupid or malevolent.

By inference and innuendo it portrays the teachers and schools

a8 being what they have never been for atleast forty year,
The Report sounds like e spirit that had left this world
years ago end had come bask to vent 1ts spleen on e school
system as it knew it in the early I900's. The Report, in

- short, has lost contaot with present-day reality. Surely
the Committee knows that, no matter what the curriculum y reg-
ulations, and hierarchial thinking mey be, the schools will
reflect the mass opinion of the teachers in them, Why, the
Committee hopes to win over Ontario teachers to its pseudo-
modern point of view by snide inference would require the
analysis of a battery of first-siring psychiatrists,

2. Denigration of the Present School System

Again, by inference,.it presents an erroneous view of
education today in order to "sell" its own point of view.
One always expects an allegedly new doctrine to Justify it~
self by its merits clearly argued, rather than by damning
another point of view. The Committee spends little time in
telling us why its doctrine is right. It in effect says, “
"This is educational salvation; this is whet to believe and
do; I have spoken," If you ask why its dootrine is right,
1t 1n effect replies, '"Because we believe what is, is wrong".
This gembit is used by the hucksters of Madison Avenue, but
would never have been stooped to by the great thinkers of
history. I cannot believe that because our present education-
&l system is not perfect, it must follow that what they pre-
sent is truth ebsdlute, I could have wished that they had
argued their point of view from logic, although I realize that
this would obviously have been an imposgible task,

I would hope that no Ontario teacher would - continued
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teach without using his last ounce of ingenuity in his
presentation of the lesson. Anything less would be unworth
of the profession. But I cannot believe that if evlry stu= |
dent does not become interested, the teacher must have fail i
ed, Nor do I believe that because some do not become inter
ested, the lesson should not have been taught, I do believe 1
that meny things should be taught, certainly as interesting
ly*as possible, because the survival of our society and the
student's future welfare in that socliety so demand., And
if T fall to interest him, I think thet T must try force,,
and even fear of consequences. I have never understood
why the emotion of love is praiseworthy while the emotion
of fear, is blameworthy, Any enthropologist will tell you
that without the emotion of fear, mankind would never have
survived into the twentieth century, If menkind forgets
his sense of fear, it is questionable how long will béchis
future in this atomic age. | |

Let me admit that I hated to learn the multiplication

teble.s My teacher clearly explained why 2 x I = 2, and 2 :
x 2 =4, etc. We counted the bundles of sticks which I liked|
doing. TGut after we had learned the hang of it, I resented |

memorizing (that terrible word) the rest of the table. I ;
would have been much more interested in counting sticks '_
up to twelve bundles 4f twelve, And when T at first ne- :
glected to memorize the table, things happened that I found |
greeter discomfort than memorization. A good thing too s be=l
cause when you get to 5769 x 3482, the counting procedure |
becomes both time consuming and even boring., If you say
that memorization is only temporary, rote learning, I sub-
mit that I still have '"total recall" even though I seldom 1
have had need to exercise it., Interest, yes if at all
possible but, if not interest, then learning armyweyl! I réal }
1ze that mature people with only basic education, through ;-
interest, can learn a fantestic amount., I do not believe |
that immature children, without the basic disciplines of
learning, will ever learn many things in any real depth
through accidental interest,

li, Permissiveness anfi Demooratic Choice

The Report, with its emphasis on student interest and the|
derocretic right of choice, opts for the unstructured cur-
riculum or leck of curriculum and the ungraded school, and
calls for the student to be permitted to follow his own
choices. He may presumable narrow his interests and follow
them as fast as a sympathetic teacher thinks he can go, or
even faster., If we had such a system, 1t seems to me that
we would almost need superb, omniscient teacher for each two
or three students. Such a situation did prevail under the |
old aristocratic private tutor system, except that the
choice of interests rested with the tutor. *:ﬁ_

The criticism of such a system of educeation was that Bt
while it tended to produce a fentastically developed young- J§
ster in & few harrow areas, it tended to leave the student §
utterly ignorent of the society into which he must eventual-f
ly enter and the general educational demands of thet society e
In any case, such an approach surely is economically impos-— 3
sible in a state~=supported system, _ o

Among my ex-students, at least five made penitentiary, 0
two for a small but clumsy breeking and entering, and three
for an equally stupid hold-up which involved e very silly
murder. Some progressive educators would claim that these
tragedies resulted from the compulsive nature of schools
end society in general. I do not believe that these events
were & result of the structured curriculum they had exper-
lenced, or the lack of & more permissive milieu in whish
they would have been able to pursue their interests. It is
true that, with complete freedom of choice, they would |
probably have studied the techniques of robbery and might
have been less amateur in their practice of this art., How-
ever I believe that some of the five could have been saved
from their antisocial behaviour if we had been less permig-~
sive and more authoritation in the exercises of school dis-

cipline. They were not stupid boys. One nearly escaped
Continued page 9 cececce®**
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